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What is dyslexia?
W

hen children, young people and adults have difficulty developing fluent 
reading and spelling, they are som

etim
es described as dyslexic.

The British Psychological Society’s w
orking definition of dyslexia says that:

D
yslexia is evident w

hen accurate and fluent w
ord reading and/or spelling 

develops very incom
pletely or w

ith great difficulty. This focuses on literacy 
learning at the ‘w

ord level’ and im
plies that the problem

 is severe and 
persistent despite appropriate learning opportunities.

D
yslexia can occur am

ong people of all levels of ability, of all linguistic 
backgrounds and in all social groups. The consequences vary from

 learner 
to learner and m

ay range from
 m

ild to severe.

D
yslexic learners m

ay have difficulties w
ith:

k
 	phonological aw

areness – they w
ay they identify and process sounds 

w
ithin w

ords
k

 	oral language skills
k

 	num
ber skills

k
 	visual processing – perhaps involving sequence and directionality

k
 	m

em
ory and personal organisation

As everyone is unique, schools take account of the particular strengths and 
areas for developm

ent that each learner brings to the task of reading and 
spelling. Teachers then use this inform

ation to plan how
 they w

ill support 
each pupil’s learning.

Understanding dyslexia and 
its im

pact on learning
H

ere are som
e books that parents, children and young people have found 

helpful:

k
 	D

yslexia – A Parents’ Survival G
uide, by C

hristine O
stler and published 

by Am
m

onite Books

k
 	D

yslexia: Talking it Through, by Althea Braithw
aite and published by 

H
appy C

at Books

k
 	Practical Strategies for Living w

ith D
yslexia, by M

aria C
hivers and 

published by Jessica Kingsley Publishers

H
ere are som

e useful w
ebsites and phone num

bers. Please note that the 
education authority is not responsible for the content of external w

ebsites 
and m

ay not share the opinions expressed there.

k
 	The D

yslexia Scotland w
ebsite contains inform

ation for parents about 
dyslexia and supporting dyslexic children at hom

e.

	
w

w
w

.dyslexiascotland.org.uk

	
Telephone 0844 800 8484

k
 	Enquire, the Scottish advice service for Additional Support for Learning, 

publish a range of inform
ation for parents and young people.

	
w

w
w

.enquire.org.uk

	
Telephone 0845 123 2303
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Helping your child at home
H

ere are som
e suggestions you m

ight try at hom
e. Som

e suggestions w
ill 

be m
ore suitable for younger learners, others for learners at secondary 

stage. Rem
em

ber that every child is different and w
hat w

orks for one 
m

ay not w
ork for another. You know

 your child best, and together you w
ill 

discover w
hat w

orks best for you.

k
 	G

ive praise and encouragem
ent.

k
 	Tell your child w

hat he or she is good at. W
hen self-esteem

 is low
, som

e 
children are unable to identify anything they are good at, and need help.

k
 	Encourage activities that interest your child.

k
 	G

ood days and bad days are com
m

on. If a bad day follow
s a good one, 

try not to m
ake com

parisons w
ith the day before (such as saying ‘But 

you could spell that yesterday!’).
k

 	Be patient.
k

 	U
se a diary to com

m
unicate w

ith school.
k

 	H
om

ew
ork is often a real challenge. Try to be as supportive as you can 

and be as light-hearted as possible, and if som
ething can be m

ade 
fun all the better! Speak to the school about how

 long and how
 m

uch 
hom

ew
ork is appropriate for your child. 

Reading
k

 	D
aily reading, or at least a few

 tim
es a w

eek, is best, for 10–15 m
inutes 

at a tim
e.

k
 	Try to choose a quiet place in w

hich to read.
k

 	Sit side by side.
k

 	Talk about the book before you start reading.
k

 	Read the story together.
k

 	If your child m
akes a m

istake, or gets stuck, give the correct w
ord 

quickly, and read it again together as necessary.
k

 	If your child w
ants to read alone, give lots of praise and support.

k
 	C

hoose books that your child w
ants to read and is interested in; start 

w
ith shorter stories.

C
hildren w

ho are reluctant to read could be encouraged to choose picture 
books, com

ic books, graphic novels, the sports page, or w
hatever they feel 

com
fortable w

ith and are interested in.

Spelling
Practise spelling w

ords w
ith your children, encouraging the use of as m

any 
senses as possible: looking, saying and w

riting. Try colour, rhythm
, rhym

es, 
rap, singing and m

ulti-sensory learning.

Writing
k

 	Encourage draw
ing, tracing and copying.

k
 	Try different pens, for exam

ple gel pens, felt pens, different thicknesses 
of pen or pencils, Yoropens (w

hich can be good for left handers) or 
pencil grips.

k
 	Try lined paper.

k
 	U

se w
ord-processors w

ith a spellcheck facility.
k

 	Practise keyboard skills and im
prove typing.

Organisation tips
k

 	H
ave a copy of your child’s tim

etable.
k

 	C
heck schoolbags for notes, hom

ew
ork or any forgotten item

s.
k

 	C
heck the bag is packed before leaving.

k
 	H

elp to colour code folders.
k

 	C
heck notes are in the correct folders.

k
 	Keep a w

all chart of events.
k

 	C
heck to see if the school can arrange to em

ail hom
ew

ork tasks.
k

	
Support your child tow

ards independence in their organisation – this 
m

ay take tim
e!
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